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Introduction and Review of Relevant Scholarship 
 
To meet the educational needs of the growing immigrant population in United States 

public schools, students who enroll in school with limited to no English language skills may be 

placed in English as a Second Language (ESL) Programs. ESL Programs are federally and state 

funded programs designed to provide instruction in the development of English speaking, 

listening, reading, and writing skills for students identified as Limited English Proficient (LEP). 

Within the local Alamance-Burlington School System (ABSS), ESL teachers use content-based 

instruction to teach students grade level content and English language learning objectives 

simultaneously. Following this instructional approach, many ABSS ESL teachers use the 

Sheltered Instruction Observation Protocol (SIOP) Model of teaching in order to develop lessons 

that interrelate content curriculum components to language learning objectives (Echevarría, 

2004, p. 21). With an existing emphasis on both content and language learning objectives, my 

research aims to explore the role culture plays as a part of the ESL classroom. More specifically, 

how ESL programs can foster positive ethnic identity development in young Latino students so 

that the culture learning process that occurs during English language development supports the 

native cultural values, beliefs, and language they encounter at home. 

When young Latino students enter structured immersion ESL programs where they are 

expected to speak English in place of all Spanish, the restriction on native language use creates a 

direct barrier to their participation in and connection to Latino culture. Current research shows a 

significant increase in primary language loss as the learning of English becomes a subtractive 

process with English quickly displacing and replacing the primary language in young, first 

generation immigrants. This process of native language displacement and replacement, largely 

motivated by social and academic pressures at school, results in students no longer speaking the 

language spoken at home (Fillmore, 2000). While a strong relationship between the student, the 
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parent, and the teacher is essential to any student’s success, in ESL education the development of 

this relationship faces social, cultural, and language barriers that can impede on its success. The 

impact of a language barrier at home is that it disconnects students from communicating and 

identifying with their parents, results in low ethnic identity (which causes low self-esteem or 

psychological distress and even depression), and also perpetuates societal inequities and 

ultimately results in continued marginality of immigrant populations. Within school, the 

restriction on native language use in the classroom impacts peer relations by stigmatizing the 

Spanish language and subsequently Latino culture (Sharon & Vallone, 2007, p. 8). Each of the 

barriers created or prolonged by limited native language speaking in and outside of the school 

results in a lower sense of cultural confidence and ultimately a lower ethnic identity. 

  In addition to research on the consequences of primary language loss, research on 

applying child development theories to immigrant children and ELLs reveals that it is critical to 

understand and treat children within the context of their past experiences, which requires 

development of an ethnic identity. Masten, Liebkind, & Hernandez (2006) identify ethnic 

identity as a combination of the following two theories: 

Social identity theory focuses on group commitments and the situational salience of 

social identities. The emphasis is on the ways that people define a positive and distinctive 

ethnic identity in the sociostructural context in which they live. Developmental theories 

focus more on the gradual process of construing and achieving an inner sense of stability 

and continuity during adolescence. The development of such an inner self depends, for 

example, on the cognitive capabilities for conceptualizing the self, on peer relations and 

family, socialization practices. (p. 246) 

Encouraging the development of ethnic identity based in the culture of the child’s native 

language ensures that during the process of English language learning, additional culture 
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learning about American cultures is additive culturally and linguistically. Overall, this practice 

then allows children to learn to value and selectively maintain and use both cultural systems, 

including the use of two languages in a contextually appropriate manner (McLaughlin, 1985; 

Onchwari, et. all 2008). 

Currently, teachers have a low awareness of how to encourage ethnic identity 

development because culture learning often occurs within the “hidden” or implicit curriculum 

(Nault, 2006). Therefore, an understanding of approaches to developing ethnic identity in the 

explicit curriculum requires understanding current pedagogy theories focused on the culture 

learning process. Within education theory, Diversity Pedagogy Theory (DPT) and Culturally 

Responsive Teaching (CRT) strategies identify effective teacher pedagogical behaviors that will 

produce positive student cultural displays. Two dimensions of DPT applicable to TESOL are 

identity and culturally inclusive content. These dimensions focus on creating student cultural 

displays of ethnic identity development, defined as “the degree of personal significance 

individuals attach to membership in an ethnic group” and knowledge acquisition, defined as the 

“process of connecting prior cultural knowledge to new information in ways that promote new 

understandings and advance the development of knowledge” (Sheets, 2009, p. 14). Within 

English Language Teaching (ELT), critical pedagogy is an approach to language teaching that 

relates the classroom context to the wider social context and aims to achieve social 

transformation through education (Akbari, 2008). Respective to Latino and immigrant students 

within ESL programs, critical pedagogy strives to achieve equity through awareness of social 

barriers between students’ native and non-native cultures.  

In response to research acknowledging the consequences of ESL program structures 

resulting in subtractive bilingualism and implicit culture learning, and the lack of TESOL 

pedagogy addressing this need for both bilingualism and biculturalism, I propose to research how 
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ESL programs can foster positive ethnic identity development in young Latino students by 

seeking to understand and compare the environment at school and the environment at home 

through qualitative observations and case studies of ELLs and their families. My research 

project, drawing on current educational practices of SIOP, DPT, CRT, and social justice 

education will explore how teachers can promote biculturalism in ELLs so that construction of a 

positive ethnic identity results in greater success of ELLs and greater engagement of their 

families. 

 
Main Goal of the Project 

 
The purpose of my research is to determine how ESL programs can foster positive ethnic 

identity development in young Latino students so that the culture learning process that occurs 

during English language development supports the native cultural values, beliefs, and language 

they encounter at home. Based on the research on ethnic identity development and diversity-

related pedagogical practices, as well as personal experiences within an ESL classroom, I predict 

that my research will confirm a sense of disconnect between school and home, as well as reveal a 

possible need for explicit culture teaching. In their book on minority immigrant youth, Masten, 

Liebkind, & Hernandez (2006) define ethnic identity and identify its role in young learners’ lives:  

Ethnic identity is socially defined and negotiated but also provides a horizon for self-

understanding, a source for positive and negative self-feelings, and an interior structure 

with which youngsters can engage the world. It gives a sense of meaning, direction, and 

belonging, and it can be a source of confidence, pride, and productive behavior. So there 

is every reason to develop initiatives that support the ethnic identity of minority group 

children and adolescents. (p. 246) 
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The importance of developing a positive ethnic identity in Latino ELLs is that teachers then help 

students build this self-understanding and sense of belonging so that not only do Latino students 

positively regard their role in the classroom, but they also develop confidence, meaning and 

direction for their role beyond the classroom at home and in society. 

In addition to the need to support positive ethnic identity development, there is also a 

need to develop methods that prevent content-based instruction in ESL programs from resulting 

in subtractive bilingualism (native language replacement) as an unintended consequence of 

structured immersion. Garcia (2005) shares that “it is through the first language that [children] 

create mechanisms for functioning in and perceiving the world [so] if the culture of the 

classroom negates [their] first language and accompanying representations of the world, it 

negates the tools the child has used to construct a basic cognitive framework” (p. 35). Though 

standardizing testing and common core curriculum standards put the emphasis and priority on 

English language development, research reveals the need for culture learning and native 

language development to become priorities within TESOL. Nault (2006) believes that “a central 

concern in ELT, therefore, should be to raise awareness of the importance of culture in language 

education; since culture is woven into language learning contexts whether the focus is explicit or 

not, the question is not that it should be taught but how it should be taught” (p. 315). With 

applications of CRT starting to occur within secondary and higher education ESL programs 

(García & Bartlett, 2007), my research aims to expand TESOL research in this area by 

developing a pedagogical approach that connects existing critical, diversity, and TESOL 

pedagogy theories and instructional methods at the elementary level to create a place where 

content, language, and culture learning all occur as part of the explicit curriculum. 
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Methods 

For my research, I will use qualitative research methods, observing one class in an ABSS 

elementary school’s ESL Program and selecting case studies of two to four specific students and 

their experiences. Research guidelines published by the TESOL International Association (2015) 

identify a three-part framework for case-study research methods: (1) context for the case study 

including ESL learning history, first language background, years in the United States, and site of 

data collection, (2) sampling that is both purposeful and critical so that if cross-comparison can 

occur there are at least two cases, and (3) data drawn from multiple perspectives such as 

unstructured or structured observations and testing information. The case study will include 

dimensions of ethnic identity as the self (student cultural displays), peer relations and family 

(family experiences), and socialization practices (teacher-student interactions), as examined by 

prior studies. Each case study will follow an individual student in one class within the ESL 

program, and the observations will focus on both the student’s engagement and cultural displays 

within the classroom as well as the teacher’s pedagogical behaviors and interactions with 

students in the classroom, as categorical and qualitative analysis within Hernandez-Sheets’ 

Diversity Pedagogy Theory (2009). In addition to general classroom observations, I will track 

specific behaviors and interactions such as the frequency of native language use, the actions 

involved with each student cultural display or behavior, and teacher responses to both of those 

instances. A consistent notebook of observations will allow me to record both the quantitative 

frequency of certain classroom behaviors from both the teacher and the students as well as 

qualitative descriptions of those occurrences and subsequent classroom interactions.  

In addition to observations within the classroom, I will identify the students’ levels of 

proficiency based on their ESL placements and any changes in ESL or general classroom 

placement during the time period of observation, as well as conduct interviews with the teacher 
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to gain a thorough understanding of the TESOL theories and programmatic framework used 

within the school. The other component of the case study, focused on the connection between the 

ESL program at school and the parents and family at home, will include administering a survey 

to parents asking about student cultural behaviors; the survey will incorporate questions 

addressing the behaviors identified in Diversity Pedagogy Theory, areas of disconnect between 

home and school as identified in TESOL literature, and overall context on family, student, and 

home use of the first language. Additionally, the survey I write, using skills developed through 

readings on survey design and in collaboration with my faculty mentor, will be submitted to a 

translator to develop a Spanish-language version of my survey questions and to record survey 

responses. After collecting data on the relationships and interactions described above, I will 

analyze the case studies by identifying patterns or common trends between student cultural 

displays, teacher behaviors, and parent experiences in order to determine which aspects of the 

ESL program are positively and/or negatively impacting ethnic identity development.  

The patterns or trends identified will inform the development of my product: teaching 

methods and strategies incorporated into the ESL lesson framework that will be used in two 

lessons focused on continuing the students’ learning and working towards the ESL learning 

objectives for that week. For this reason, the lessons will be developed in collaboration with the 

ESL teacher to ensure consistency in the context and style of the lessons observed in the first 

round of data collection to the lessons taught as a result of my research. The implementation of 

the two lessons, using my research-based teaching methods and strategies, will then shape the 

second round of data collection.  

The second round of data collection will further the case studies by observing the same 

behaviors and interactions with students and teachers, but after the implementation of the 

product. Due to the scope of my project and a one-semester timeline for product implementation, 



 Petersen 8 

it may be difficult to observe or determine an impact on student ethnic identity or cultural 

confidence. That said, the goal of my second round of data collection is to serve as a pilot lesson 

study for ESL teaching methods by observing any changes or improvement in how the ELT 

methods address the social, cultural, and/or language barriers identified in my preliminary 

research and data collection (Cerbin and Kopp, 2006). In addition to making classroom 

observations again, I will also survey the parents a second time to ask about their experiences 

during and after the implementation of my product. The student, teacher, and parents’ behaviors 

and responses post-product implementation will complete the case studies and serve as an 

evaluative tool for improving or recommending my product as a tool for ESL teachers. Overall, 

the research, case studies, and resultant product will contribute to a specific understanding of 

how teachers can promote biculturalism in elementary-level Latino ELLs, an understudied age 

group, so that construction of a positive ethnic identity results in greater success of ELLs and 

greater engagement of their families by use of instructional methods that allow culture learning 

to occur during English language acquisition within ESL programs of similar structure to that of 

the ABSS elementary school observed. 

 
Final Product 
 

To address the need for culturally responsive teaching strategies specific to ethnic 

identity development within the ESL classroom, the products that will emerge from my research 

will be two-fold: (1) contributions to TESOL at the community level for ESL teachers in the 

Alamance-Burlington School System and (2) contributions to the field of TESOL. 

As per the education department guidelines, my first proposed product is a compilation of 

teaching methods and strategies developed in response to the areas of my research identifying 

causes of low student cultural displays or negative parent experiences and student-teacher 
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interactions. The strategies and methods developed will be incorporated into two lesson plans 

that will highlight needed materials, lesson activities, and learning outcomes focused on 

strengthening ethnic identity development during English language learning while also achieving 

the ESL learning objectives the teacher is working towards that week. The plans will focus on 

addressing all components of Rashidi’s (2011) model for ELT materials development within the 

teacher’s current lesson plan framework, the SIOP Model. The strategies and methods would be 

refined and improved after implementation of the lesson in the ESL class, but the application of 

my research could turn these methods into either a model for future ESL teachers to follow 

within similar ESL classrooms or a collective resource of sample lessons and research-based 

strategies available for teachers to utilize in their own classrooms. 

The second proposed product is the publication of my research findings in a TESOL 

journal to encourage further development of the field’s understanding of students’ ethnic identity 

development in the classroom. As is the role of case study research in the field of TESOL, 

sharing my research findings and the specifics of the lesson and teaching method implementation 

will add depth to the field’s understanding of Latino cultural identity development among 

elementary-age students. In addition to contributing new research, my findings may also provide 

an example of a model for implementing research-informed practices for ESL programs at the 

elementary level.



 

Sources 
 
Akbari, R. (2008). Transforming lives: introducing critical pedagogy into ELT classrooms. ELT 

Journal, 62 (3). 
In this article, Akbari explains the concept of critical pedagogy as an approach to 
teaching that incorporates critical thinking and social justice dialogue into the 
classroom. Critical pedagogues argue that educational systems are reflections of the 
societal systems within which they operate, so even within the classroom teachers 
must focus on fighting discrimination and minority marginalization (race, social class, 
gender, etc.). Akbari provides suggestions on incorporating critical pedagogy into ELT 
classrooms, first of which is incorporating local culture into the classroom in order to 
promote awareness, inclusion and familiarity. Second, he suggests regarding students' 
native language as a resource to be utilized and not a skill to be disregarded. Third, he 
encourages more awareness of students' concerns and issues as well as overall issues 
faced by marginalized groups. He ends by saying that, "critical pedagogy is about the 
relationship between the word and the world" meaning that uses of language when 
applied to both encouraging native language and also creating dialogue about social 
justice issues link the role of education in helping students better understand the 
world. 
 
This article relates to my research because it identifies how critical pedagogy (CP) can 
be applied to instruction in ESL programs. The connection between CP and TESOL is 
both in encouraging the development of a personal cultural identity as well as 
encouraging conversation that critically looks at social injustices. Even though specific 
strategies were explained, specific examples were not given of what this could look 
like at the elementary level. That said, it would be interesting to see how competent 
young students are in discussing social issues, or their perceptions of social issues, 
facing their communities. 

 
Cerbin, B. & Kopp, B. (2006). Lesson study as a model for building pedagogical knowledge and 

improving teaching. International Journal of Teaching and Learning in Higher 
Education, 18(3), 250-257. 

Cerbin and Kopp’s article explains the process of conducting a lesson study, and its 
role in improving teaching, learning and overall pedagogy. The overall structure for a 
lessons study is one where the lesson design and study is developed with the end 
learning goal in mind. This design serve the purposing of providing case study 
research focused on how students learn from the lesson and not what students learn. To 
investigate how students learn, teachers reflect on: what are the most important goals 
for learning and development in the class, how do specific strategies support changes 
in student thinking, what knowledge may students have that serves as a foundation for 
the lesson, what misconceptions do students have that hinder their learning, and what 
aspects of their written work or actual classroom interactions indicate how they 
interpret and make sense of the topic. Overall, the final lesson study contains two 
closely related parts: the lesson and the study. The lesson documentation includes: (a) 
the learning goals, (b) the lesson plan, (c) a rationale for the lesson topic and lesson 
design, and (d) supplementary materials, and the study documentation includes: (a) the 
student learning goals, challenges, problems, and issues investigated; (b) a description 



 

of the types of data collected and the method used to study the lesson; (c) an 
explanation of data analysis and summary of findings; (d) conclusions about the 
lesson, especially with respect to student learning goals but also about the methods 
used to study it; and (e) supplementary materials.  

This method of lesson study, providing pilot studies for teaching methods, shaped my 
methods development and the purposes and procedures identified in my proposal. It 
provides a widely used educational research framework that works perfectly for the 
second round of my data collection. 

Cushner, K., McClelland, A., & Safford, P. L. (2011). Human diversity in education: An 
intercultural approach (7th ed.). New York, NY: McGraw-Hill. 

In this textbook, Cushner, McClellan, and Safford explore overarching educational 
theories and practices that impact teaching diverse student populations. In Chapter 3, 
they discuss the Culture-Learning Process and the two different approaches to learning 
culture: (1) the culture-specific approach and (2) the culture-general approach. The 
culture-general approach is more effective in the classroom because it is focused on 
the individual and on the interaction between individuals of different groups. There is 
also an additional emphasis on dealing effectively with problems arising from 
intercultural interactions. Of the twelve components of culture identified in this model, 
the two most relevant are ethnicity/nationality and language. Later in the book, they 
discuss second language acquisition and how "language is both a product and a shaper 
of culture" (p. 272). They identify language's role in culture as one that impacts both a 
child's socialization and a student's learning style. 
 
The theories presented in this textbook identify the general education approach to 
diversity and bilingual education. The authors identify the models of culture-learning 
and ultimately how second language acquisition and ELLs fit into the process. The 
connection identified between culture and language shapes the focus of my research - 
understanding how ESL programs can use the culture-general approach to ensure that 
this vital link is preserved in order to encourage cultural identity development. 

 
Echevarría, J., Vogt, M., & Short, D. (2004). Making content comprehensible for English 

learners: The SIOP model (2nd ed.). Boston: Allyn and Bacon. 
This book provides in-depth explanations and examples of how to use the Sheltered 
Instructional Observation Protocol (SIOP) as a method for teaching content to English 
language learners within various ESL programs. They first go into the background of 
SIOP and why it was created to bridge the gap between content area and ESL 
standards within the classroom. The overall approach is one that recognizes that 
listening, speaking, reading and writing develop interdependently, therefore 
integrating them into content-specific lessons will achieve ESL and core curriculum 
standards simultaneously. The SIOP model achieves this goal by providing structure 
for lessons using the following eight components: preparation, building background, 
comprehensible input, strategies, interaction, practice/application, lesson delivery, and 
lesson review/evaluation. While the last two focus on the role of the teacher and how 
they achieved the learning objectives, the first six address the need to develop lessons 
that are for the appropriate skill level (through scaffolding and appropriate language 



 

and vocabulary), connect new information to prior knowledge, and incorporate 
interactive and hands-on activities. 
 
This book is relevant to my research because the elementary schools in the Alamance-
Burlington School System (ABSS) trains their ESL teachers in using the SIOP model 
within the classroom. By understanding the model and each of the lesson components, 
I will be able to make more specific observations in the classroom when conducting 
my case studies. I will also know the curriculum framework with which teachers are 
connecting their ESL objectives with the students' general classroom 
content/curriculum. 

 
Fillmore, L. W. (2000). Loss of Family Languages: Should Educators Be Concerned? Theory 

Into Practice, 39(4), 203-210. 
In this article, Fillmore answers the overall questions of how a language is lost and 
what is lost when a language is lost. She identifies the general process of language 
shift, replacement and then loss as a subtractive process where over the course of one 
or two generations the native language spoken by the older generations in immigrant 
families is not spoken at all by the youngest generation. Though there are many 
external and internal factors involved in language loss, two that Fillmore highlights are 
the social pressures to speak the majority language and the inability for children to 
speak the native language at school. The result of this language loss is a complete 
separation from the family and culture at home because memories and traditions 
cannot be passed along without the native language. Moreover, a difference in 
languages spoken at home and at school can create a barrier to family involvement in 
their students' education because they do not understand what the students are doing at 
school or what is expected of them at home. 
 
The process and consequences of language loss are relevant to my research in both my 
understanding of how actions at school can negatively impact student families and 
home lives and in drawing the connection between family and culture and language 
and ethnic identity. Additionally, specific points of tension addressed in this article 
will help shape the experiences and questions I am looking to understand in my case 
studies through parent surveys and communication. 

 
García, E. E. (2005). Teaching and learning in two languages: Bilingualism & schooling in the 

United States. New York: Teachers College Press. 
Garcia's book focuses on bilingualism in the United States in both a large-scale 
context (looking at political issues, immigrant circumstances, and education barriers 
and reform) and a small-scale context (bilingual and linguistic development, specific 
school practices, and language's connection to culture). After exploring the diversity of 
the bilingual children, families, and communities growing in the US, Garcia examines 
the complexity of bilingualism as more than just the acquisition of another spoken 
language. This complexity in bilingualism, partly due to culture and partly due to 
communication and cognition, creates need for a wide variety of approaches to 
bilingual education. Though he explains the variety of educational programs and 
opportunities that exist for second language teaching, Garcia goes into great detail 
about the policy debate, legislation, and educational reform currently taking place to 



 

address the need for a focus on bilingualism's complexity from both the linguistic and 
academic side and also from the cultural and social side. 
 
Though the entire book provided great insight into bilingualism and its complexity, the 
most relevant topics were found in Chapter 2 when Garcia discussed research on how 
the process of acquiring a second language does not need to have an impact on the 
learning and development of the first, and more importantly on how language shapes a 
child's cognitive framework including their intellectual, social, and cultural views. For 
this reason, bilingualism education that does not value or look to encourage native 
language use or developments runs the risk of impacting or completely cutting off a 
child's cognitive understanding and perception of the world around them. 

 
García, O., & Bartlett, L. (2007). A Speech Community Model of Bilingual Education: 

Educating Latino Newcomers in the USA. The International Journal of Bilingual 
Education and Bilingualism, 10(1), 1-25.  

García and Bartlett’s article presents a case study of ELT at Gregorio Luperón High 
School, in the predominantly Dominican neighborhood of Washington Heights, New 
York City. At Luperón High School, they use what is called a speech community 
model of bilingual education. García and Bartlett define that school’s philosophy and 
models for education and second language acquisition as “a social process building on 
the speech community itself, and not just as the individual psycholinguistic process of 
students”. They believe that the success of the school by use of the model lends to 
concluding that other schools could experience success from this model as well. The 
methods they used for their research were participant observations in the lower level 
ESL classes, focus groups of students in the upper level ESL classes, and interviews 
with ESL teachers after observation. In general, the study contributes to the critical 
study of bilingual programs for immigrant students at the secondary level.  

This study provides an example of what case study research in the field of TESOL can 
look like within a school and ESL classroom setting, yet explores TESOL at the 
secondary level instead of the elementary level. The ability to make meaningful 
observations of participants and then follow up with interviews influenced the research 
design for my methods. 

 
Hernandez-Sheets, R. (2009). What is Diversity Pedagogy? Multicultural Education, 16(3), 11-

17. 
In this article, Sheets discusses Diversity Pedagogy Theory (DPT) and the role it plays 
in multicultural and social justice education. DPT focuses on the link between culture 
and cognition and the way that diversity needs to be incorporated into the teaching-
learning process. The two components of DPT are: (1) Teacher Pedagogical Behaviors 
(TPB) and (2) Student Cultural Displays (SCD). TPB refers to teachers' specific 
actions and attitudes toward students and learning while SCD are observable behaviors 
and norms. The eight dimensions of TPB are: diversity, identity, social interaction, 
culturally safe classroom context, language, culturally inclusive content, instruction, 
and assessment. These dimensions shape how teachers use DPT to create aware 
responses and respectful actions in their students. The eight dimensions of SCD are: 
consciousness of difference, ethnic identity development, interpersonal relationships, 



 

self-regulated learning, language learning, knowledge acquisition, reasoning skills, 
and self-evaluation. 
 
DPT is one of the fundamental educational theories that shapes my research because it 
provides a framework for recognizing both teacher and student behaviors necessary to 
culture learning. The TPB related to diversity, identity, language, and culturally 
inclusive content as well as the SCD of consciousness of different, ethnic identity 
development, language learning, and knowledge acquisition will provide structure to 
evaluating the ESL programs and the components that improved or changed program 
aspects should address. 

 
Hones, D. F. (2002). In quest of freedom - Towards critical pedagogy in the education of 

bilingual youth. Teachers College Record, 104(6), 1163-1186. 
This paper focuses on the development of research on incorporating dialogue and 
critical conversation with minority students in the process of second language 
acquisition. Hones provides an overview of the role between dialogue and social 
change, and identifies ways that students at the secondary level challenged power and 
societal relations in the school in three different case studies. The research focused on 
three main areas: how can critical dialogue be used by students and teachers in and out 
of school, how can teacher education programs foster this dialogic process, and how 
can critical, dialogic pedagogy impact bilingual students’ performance and 
achievement at the secondary level. The results showed that this process not only 
engaged students in academic content, but through dialogue their linguistic skills 
improved as well. 
 
The research of Hones’ study contributes to an understanding of TESOL pedagogy 
existing around social justice education in the second language acquisition setting. 
Although the case studies are from secondary students and their experiences, the core 
concept of engaging in discussion about societal and community issues could relate to 
ways to engage ELLs in culture learning. 

 
   
Masten, A. S., Liebkind, K., & Hernandez, D. J. (2012). Understanding Ethnic Minority Identity. 

In Realizing the potential of immigrant youth (pp. 230-252). New York: Cambridge 
University Press. 

Though the book focuses on different areas of research related to immigrant youth 
success and how social processes impact their potential, Part 2 is specific to various 
perspectives on ‘who succeeds and why’. In Chapter 9, Masten, Liebkind, and 
Hernandez focus specifically on ethnic minority identity. They identify the three 
perspectives contributing to an understanding of ethnic identity as: (1) social identity 
theory, (2) developmental theories, and (3) acculturation theories. The social identity 
theory focuses on the group membership and identity based in ethnicity, community, 
and shared experiences. The developmental theories focus on children develop an 
inward sense of confidence, stability, and understanding of peer and family 
relationships. Acculturation theories focus on the development of a host national 
identity and the timing of that identity development with or in place of ethnic identity 
development. 



 

 
This chapter is relevant to my research because it shapes the theoretical understanding 
of ethnic identity development, which is the desired student outcome in my research. 
By basing an understanding of ethnic identity in both a psychological and a social 
perspective, the authors create a framework that addresses the student as an individual 
and their relationships and roles in society. This framework will be effective in 
understanding the ESL students as individuals in addition to studying their classroom 
interactions with peers and the teacher. 

 
McLaughlin, B. (1985). Second language acquisition in childhood (Vol. 2): School-Age 

Children. Hillsdale, NJ: Laurence Erlbaum Associates. 
In his book on second language acquisition, Barry McLaughlin focuses on how second 
language acquisition fits within an education context, more specifically how 
bilingualism at different ages and in different learning settings impact minority 
students who are also second language learners. He discusses the impact of negative 
mainstream attitudes towards second language learning and the way it impacts 
students as they enter schooling. He also covers the overall social and political issues 
facing the bilingualism process in the United States, which are students’ home 
language maintenance, minority economic improvement, and English language as a 
tool for success. 
 
The issues explored in this book provided a deeper understanding of how politics 
connect to pedagogy and education. More importantly, it explained the concept of 
cultural context and how the development of a second language or second culture 
should happen additively to home language and culture. With this in mind, it 
acknowledges my research focus of learning how teachers can facilitate this process in 
their teaching. 

 
Nault, D. (2006). Going Global: Rethinking Culture Teaching in ELT Contexts, Language, 

Culture and Curriculum, 19(3), 314-328. 
Nault identifies the always present, but often overlooked, connection between Western 
culture and ELT materials and curriculum development in order to justify the need to 
rethink ELT for a global population. He first explains the reasons that culture is often 
overlooked in ELT, which center around the fact that culture is a part of the "hidden" 
or implicit curriculum whether it be the lesson materials, instructional methods, and/or 
the attitudes and perceptions of the language teacher. Nault then identifies the need to 
teach culture explicitly so that English language learning is developed independently 
from a direct link to American or European culture. He believes that the diversity in 
use of English, both geographically and by function, create a need for it to be learned 
with the global community in mind. His suggestions for addressing this global culture-
teaching include teachers identifying their own cultural bias in ELT and then using 
awareness of that bias to select or have students create course materials reflective of 
English used in diverse contexts. 
 
This article was relevant to my research because it identified the consequences of 
letting culture remain in the implicit curriculum, and acknowledged the need to teach 
it explicitly with materials and a curriculum that is not Western culture-bound. Though 



 

materials may not be developed for all subject areas using English out of an 
American/European contexts, the ideas of students developing their own suggests that 
teachers must facilitate culture learning by bringing individual cultures into the 
classroom. 

 
Onchwari, G., Onchwari, J.S., & Keengwe, J. (2008). Teaching the immigrant child: Application 

of child development theories. Early Childhood Educational Journal, 36, 267-273. 
This article explains the following theories and how they impact the education 
experience of immigrant and minority children: Maslow’s Needs Hierarchy Theory, 
Freud’s Psychosexual Theory, Erikson’s Psychosocial Theory, Piaget’s Cognitive 
Theory, Bronfenbrenner’s Ecological Model and Vygotsky’s Sociocultural Theory. 
Maslow’s theory reveals that an immigrant family may face additional barriers to 
those basic needs and therefore the home may not be a place of equity and access. 
Freud’s theory explains immigrant behaviors related to relationship building and 
acceptance while Erikson’s theory impacts the adjustment to trust, autonomy, industry 
and initiative in a new cultural context. Piaget’s theory focuses on how cultural and 
language barriers under-represent immigrant children’s cognitive abilities as they 
adjust to American culture and the English language while Vygotsky’s theory focuses 
on how skill and language development during this time of adjustment is essential to 
categorizing school and home experiences. Lastly, Bronfenbrenner’s model reveals the 
possible conflict between the home and school microsystems and the importance of 
building up those relationships with families and parents/guardians. 
 
The most relevant theories to my research, aside from all of the applications to ethnic 
identity development, are Piaget, Vygotsky, and Bronfenbrenner’s theories. Piaget and 
Vygotsky’s theories apply to understanding the role of cognitive development, 
language learning, and the overall process for students transitioning into those 
experiences as ELLs. Bronfenbrenner’s model identifies why it is important that the 
home relationship be one of the focal points in understanding the effectiveness of 
teaching methods and culture learning because the relationship between home and 
school systems is essential. 

 
Rashidi, N. (2011). A model for EFL materials development within the framework of Critical 

Pedagogy (CP). English Language Teaching, 4(2).  
This article provides a framework for English Language Teaching (ELT) material 
development under the lens and practice of Critical pedagogy (CP). CP is defined as 
"aiming to empower both teachers and learners to unmask underlying cultural values 
and ideologies of educational setting and society, and subsequently to make them 
agents of transformation in their society". It identifies the five overall factors as: 
program factors, content factors, pedagogical factors, teacher factors, and learner 
factors. Program factors should relate to the ultimate goal and actual outcomes of the 
program. Content factors should relate to the definition of the themes used in 
materials, the source of content selection, and the sequence of the content. Pedagogical 
factors should relating to the process and methods for learning and to the position 
of local cultures in ELT materials. Teacher factors should relate to the role that a 
material adopts for the teacher and the expectations which are assumed the teacher 
brings to the classroom. Lastly, learner factors should relate to the role that a material 



 

adopts for the learner and the expectations which are assumed the learner brings to the 
classroom. 
 
This framework will shape the lessons I develop as my product by ensuring that they 
are both relevant (student, teacher and content factors), effective in addressing my 
research question with new methods (pedagogical factors), and still within the 
teacher’s current lesson framework such as SIOP (program factors). 

 
Sharon, A. R., & Vallone, T. L. (2007). Part I - Advancing the conversation- Toward an 

expanded understanding of two-way bilingual immersion education- Constructing 
identity through a critical, additive Bilingual/Bicultural pedagogy. Multicultural 
Perspectives, 9(3), 3-11. 

This article explores how pedagogy can create additive bilingual and bicultural 
learning contexts for ELLs with a focus on identity construction. They identify that 
cross-cultural attitude impacts how majority students understand diverse contexts 
whereas identity construction is how minority students understand their role in diverse 
contexts. They define ethnic identity as the part of personal identity that contributes to 
the person’s self-image as an ethnic-group member. Sharon and Vallone’s research 
revealed that ethnic identity is the strongest predictor of overall wellness for ELLs, 
correlates to higher levels of positive socioemotional development and positive 
identification with both personal and majority cultures, and can impact self-esteem and 
attitudes of distress and marginality toward the home culture. 
 
This article identifies the importance of developing students’ ethnic identity to 
encourage a positive attitude, self-esteem, and overall confidence but it acknowledges 
that research in this area is limited. The distinction and power of ethnic identity on a 
child’s bilingualism and biculturalism reveals the need for TESOL pedagogy to reflect 
the process of and encourage minority identity construction.  

 
TESOL International Association. (2015). Qualitative Research: Case Study Guidelines. 

Retrieved November 9, 2015, from TESOL Quarterly Research Guidelines website: 
https://www.tesol.org/read-and-publish/journals/tesol-quarterly/tesol-quarterly-research-
guidelines/qualitative-research-case-study-guidelines 

This site published the expectations for case study research within the field of TESOL, 
and addressed two main assumptions for this method of qualitative research. The 
assumptions addressed (1) how a case typically refers to one participant, researcher or 
specific entity and (2) how the “richness of case studies is related to the amount of 
detail and contextualization that is possible when only one or a small number of focal 
cases and issues are analyzed”. For case study research methods, it identifies the three 
most important factors as context, data, and methods. Context for the case study 
includes ESL learning history, first language background, years in the United States, 
and site of data collection, sampling includes selecting students purposefully and 
critically so that if cross-comparison can occur there are at least two cases, and data 
should be drawn from multiple perspectives such as unstructured or structured 
observations and testing information. For data analysis and interpretation, it is 
important to start with general observations, narrow it down to recurring themes, 
patterns, and/or specific categories. Data can be analyzed and interpreted through a 



 

variety of ideological lenses, and the researcher must provide sufficient evidence for 
conclusions being sure to consider alternate explanations, and account for results that 
run contrary to the themes that emerge or for differences among multiple perspectives.  
 
The guidelines published by the TESOL International Association have shaped and 
informed my methods development as I have carefully identified the participants, 
selected a range of case studies, and identified the data I will be collecting and 
analyzing. The data, context, and methods guidelines have also shaped the beginning 
development of research tools and areas for observation. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


